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SANTRAUKA 

Siame straipsnyje aptariami vieningos Euro- 
pos aukstojo mokslo ( Bolonijos deklaracija, 
1999) ir Europos profesinio mokymo bei ren- 
gimo ( Kopenhagos deklaracija, 2002) erdves 
sukurimq grindziantys reiskiniai bei jq tar- 
pusavio spsaja. Pateikiama ir pagrindziama 
gebejimo, kompetencijos, mokymosi/studijij 
rezultato, kvalihkacijos ir kompetentingumo 
reiskiniq struktura. Iskeliama tikslaus svieti- 
mo reiskinip jvardijimo ir jq apibrezimo (pa- 
aiskinimo) svarba svietimo tyrimp bei studijq 
kokybei (pagrjstumui bei patikimumui) uni- 
versitetinese studijose uztikrinti. 

PAGRINDINiy SAVOKg APIBREZIMAI 

• Gebejimas - mokymo/ si (lavinimo ir au- 
klejimo) budu ispletotas asmens gabumas 
pritaikyti zinias teoriniams arba praktiniams 
tikslams pasiekti. 

• fgudis - automatizuotas gebejimas, gebe- 
jimo kokybes rodiklis, auksciausias asmens 
profesionalumo laipsnis. {gudis islavinamas 
daug kartp taikant gebejimp konkrecioje 
veiklos situacijoje. {gudis padeda asmeniui 


ABSTRACT 

The concepts important for creation of the 
common European higher education (T he Bo- 
logna declaration, 1999) and vocational educa- 
tion and training {The Copenhagen declaration, 
2002) areas and their relation are discussed in 
the article. The structure of ability, competen- 
cy, learning/ study outcome, qualification and 
competence is presented. The role of precise 
naming and definition (explanation) of edu- 
cational phenomenon for quality (validity and 
reliability) of educational research as well for 
quality of the study process at universities is 
revealed. 


DEFINITIONS OF KEYWORDS 

• Ability - developed through teaching / 
learning persons aptitude, applying knowl- 
edge to achieve theoretical or practical goals. 

• Skill - an automatically performed ability, in- 
dicator of quality of ability, the top of persons 
professionalism. A skill is developed using abil- 
ity many times in a concrete activity or work 
situation. A skill allows a person to concentrate 
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sukoncentruoti savo demesj sudetingesnems 
profesines veiklos problemoms spr^sti. 

• Informacine visuomene - tokia visuome- 
ne, kurios funkcionavimas yra pagrjstas rei- 
kalingos informacijos ir ziniq suradimu bei 
pritaikymu. Informacines visuomenes Picte- 
ts uztikrina jos nariq paieskos jgudzii pade- 
danciq tq reiki amq inform acijq ir zinias rasti, 
tobulinimas. 

• Kompetencija - asmens gebejimas, patvir- 
tintas tam tikru dokumentu, pagrjstai (tin- 
kamai, kvalifikuotai, konkreciame kokybes 
lygyj e ) lx patikimai (tiksliai ir greitai) atlikti 
tam tikrq profesines veiklos dalj (operacijq ar 
uzduotj) nenuspejamoje darbineje situacijoje, 
apibreztoje profesijos standarte. Kompetenci- 
jai budinga ypatybe - pamatuojamumas. Es- 
miniq profesinei veiklai kompetencijq visu- 
ma, pateikiama sistemoje, sudaro profesijos 
standart^. 

• Kompetentingumas - patikima ir kokybiska 
(efektyvi ir efektinga) asmens profesine vei- 
kla nenuspejamoje darbineje situacijoje, kuri;j 
uztikrina jgyta kvalifikacija ir sukaupta patir- 
tis profesineje veikloje (patikrintas gebejimas 
nenuspejamoje profesines veiklos situacijoje 
arba profesine praktika). 

• Kvalifikacija - formalus dokumentas, pa- 
tvirtinantis asmens gebejimp pagrjstumq 
(tinkamum^, kvalifikuotum^, bet ne patiki- 
mum^) konkreciai profesinei veiklai. Kvali- 
fikacija suteikiama asmeniui, jei jis/ji pasie- 
kia nustatytus akredituotos mokymo/studiji} 
programos mokymosi/studiji} rezultatus. 

• Mokymasis - besimokanciojo veikla pleto- 
jant savo pazinim;), kai sis pazinimo pletoji- 
mas grindziamas tam tikrij moksliniq tyrinuj 
isdavoje sukurtij zinip jsisavinimu ir jij pa- 
naudojimu. Mokymasis yra platesne s^voka 
negu studijavimas. 

• Mokymosi/studijavimo pasiekimas - su- 
bjektyvios, jokiu jverciu neformalizuotos 
besimokanciojo zinios, jgudziai, vertybes ir 
poziuriai pries vertinimo procedure 


attention for solving more complex goals of the 
professional activity. 

• Information society - its functioning is 
based on finding and applying the required 
information and knowledge. The develop- 
ment of information society is based on 
enhancement of seeking skills of its mem- 
bers to find the required information and 
knowledge. 

• Competency - a persons ability, confirmed 
by some document, to perform a certain val- 
id (relevant, proper, qualified, at some qual- 
ity level) and reliable (precise and fast) part 
(operation or assignment) of an occupational 
activity in an unpredictable (working) situa- 
tion, described in an occupational standard. 
Competency is a measurable phenomenon. A 
set of essential for occupational activity com- 
petencies combined in a system compose an 
occupational standard. 

• Competence - a reliable as well as qualitative 
(effective and efficient) occupational activity 
of a person in an unpredictable (working) situ- 
ation guaranteed by the qualification acquired 
and occupational experience gained in the 
field (proved ability in an unpredictable situa- 
tion or occupational practice). 

• Qualification - a formal document that in- 
dicates the validity (suitability, relevance, but 
not reliability) of persons abilities for a certain 
occupational activity. Qualification is awarded 
for a person if he/ she achieves defined learning 
or study outcomes of the accredited learning or 
study programme. 

• Learning - activity of a learner constructing 
his/her own cognition, when this construc- 
tion of cognition is based on assimilating and 
use of knowledge, produced by somebody via 
research. Learning is a broader concept than 
studying. 

• Learning/studying achievement - not for- 
malised by any score subjective, knowledge, 
skills, values and attitudes of a learner or stu- 
dent before the assessment procedure. 
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• Mokymosi/studijavimo rezultatas - objek- 
tyvios, atitinkamu jverciu formalizuotos be- 
simokanciojo zinios, jgudziai, vertybes ir po- 
ziuriai po vertinimo procedures. 

• Mokymosi/ studiji/. rezultatas 1 - remiantis 
kompetencijomis (apibreztomis profesijos 
standartuose ar analogiskuose dokumentuo- 
se) suformuluota objektyvi, pamatuojama 
konkrecios mokymo/studijij programos is- 
dava, kurios pasiekimas yra butina sqlyga su- 
teikti kvalifikacijq besimokanciajam. 

• Sqvoka - reiskinio pavadinimas ir jo api- 
brezimas (paaiskinimas). 

• Studijavimas - mokymasis grindziamas 
tyrimais ir jq pagrindu gautq ziniq panau- 
dojimu savo pazinimui pletoti. Studijavimas 
yra siauresne, bet sudetingesne veikla negu 
mokymasis. Tai pagrindinis ypatumas, ski- 
riantis studijavimq (universitete) nuo moky- 
mosi (mokykloje). Studijavimo tikslas - ple- 
toti asmens gebejimus gauti zinias tyriimj 
pagrindu. 

• Ziniij ekonomika - kai visuomenes ekono- 
mine pazanga (zmoniij socialinis gerbuvis ir 
jq gyvenimo kokybe) grindziama naujij ziniij 
produkavimu ir ji} panaudojimu. 

• Ziniij visuomene - tokia visuomene, kurios 
funkcionavimas grindziamas ziniij ekono- 
mikos pletotei reikianuj ziniij nustatymu ir 
gavimu. Ziniij visuomenes pazanga remiasi 
jos nariij tyrimo jgudziij tobulinimu juos mo- 
kant: a) identifikuoti pagrindines problemas, 
ribojancias jij profesines veiklos tobulejimij 
ar verslo pletot^; b) remiantis tyrimais gauti 
reikiamas zinias bei c) panaudoti turimas zi- 
nias iskilusioms problemoms spr^sti. 


1 Mokymosi rezultatas (angl. learning outcome) straipsny- 
je turi dvi prasmes : pirmoji prasme europine (angl. learning 
outcome), kuri pagrinde tokia prasme siame straipsnyje ir 
vartojama. Kita - subjektyvus moksleivio mokymosi pasieki- 
mas, jgaunantis tarn tikrq. jvertj (pazymio, raides ar pan.) po 
vertinimo proceduros. 


• Learning/studying result -formalised by a 
certain score objective knowledge, skills, val- 
ues and attitudes of a learner or student after 
the assessment procedure. 

• Learning/ study outcome 1 - derived from 
competencies (described in the occupational 
standard or a similar document), an objective 
result of certain teaching/ study programme, 
the achievement of which by each learner or 
student is an inevitable precondition to award 
an appropriate qualification. A specific feature 
of learning/ study outcome is measurability. 

• Concept - a name (title) of a phenomenon 
with a definition (explanation) of it. 

• Studying - a learning process based on per- 
forming research and utilising the produced 
knowledge for the development of own cogni- 
tion. Studying is narrower, but a more sophis- 
ticated activity than learning. This is the main 
feature separating studying (at university) from 
learning (at secondary school). Studying must 
develop persons abilities to produce knowledge 
applying research methodology. 

• Knowledge economy - when economical 
development of the society (growth of social 
welfare and people’s quality of life) is based 
on producing and using new knowledge. 

• Knowledge society - its functioning is based 
on identifying and producing the required 
knowledge for the development of knowledge 
based economy. The development of knowl- 
edge society is based on enhancement research 
skills of its members’, teaching them: a) to iden- 
tify the main problems, limiting the develop- 
ment of their professional activity or business as 
well as b) producing the required knowledge by 
research and c) applying the produced knowl- 
edge to solve the identified problems. 

1 In this article concept Jearning outcome “ has two meanings: 
first is European, which in this article is used mainly. Another - 
subjective learners learning achievement formally expressed 
with certain mark (number, letter) after assessment procedure 
(in this article this is defined as learning result), which allow 
indicate whether this achievement match with objective learn- 
ing outcome. This explanation is presented here because trans- 
lation of “ learning outcome” concept in Lithuanian language is 
twofold. 
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(VADAS 

Vieningos Europos aukstojo mokslo erdves 
sukurimas Bolonijos proceso (1999) isdavoje 
iki 2010 metij reikalauja tyrejq, dalyvaujanciq 
siame procese, tarpusavio supratimo. Pasta- 
raisiais metais (nuo 2004 m. iki 2007 m.) ES 
bendrijos nariij skaicius isaugo nuo 15 iki 27 
saliq. Pagrindine ES saliq tyrejq kalba ir toliau 
yra anglp kalba. Taciau jvairip ES saliq tyrejp 
ir politikp anglp kalbos, kaip tarpusavio ben- 
dravimo kalbos vartojimo kompetentingu- 
mas skiriasi tiek kalbiniais, tiek kulturiniais 
jgudziais. Ypac daug sunkump kyla neanglia- 
kalbip salip tyrejams, siekiantiems adekvaciai 
suprasti atskirp sqvokq, vartojamp tyrimp 
ar politinip dokumentp tekstuose, p rasing. 
Daugelyje tekstp (Allbredge M. E. and Nilan 
K. J., 2000; Boak G., 1991; Delamare Le Deist 
F. and Winterton J., 2005; Jones L. and Moo- 
re R., 1995; Mansfield B., 2004; Mulder M., 
2007; Rothwell W. J. and Lindholm J. E„ 1999; 
Stoof A., Martens R. L., Van Merrienboer J. 
and Bastiaens T., 2002; Velde C., 1999; Win- 
terton J., Delamare-Le Deist F. and String- 
fellow E., 2005; The European Qualification 
Framework, 2008 ir kt.) tuo paciu metu mes 
randame pavartotas tokias sqvokas: „com- 
petency" (kompetencija) ir ..competence" 
(kompetentingumas), ..competencies" (kom- 
petencijos) ir ..competences" (kompetentin- 
gumai?), niekaip nepaaiskinant sip sqvokq 
prasmes skirtump. Pavyzdziui, M. Mulder 
(2007, p. 11) aiskindamas scjvokp ..competen- 
cy“ ir ..competence" vartojimq, teigia: „Kai 
kurie kolegos mano, kad ..competence" yra 
Jungtineje Karalysteje, o ..competency" JAV 
vartojamos sqvokos, bet as nelabai esu tuo ti- 
kras. Is to, kp man yra tek§ skaityti, manau, 
kad sios sqvokos vartojamos jvairiai abiejose 
kalbose". Kiti tyrejai (Winterton J. F. Delama- 
re-Le Deist, Stringfellow E„ 2005; Ellestrom, 
1997; Robotham and Jubb, 1996 ir kiti), pa- 
vyzdziui, teigia, kad ..competence" (kompe- 
tentingumo arba kompetencijos?) sqvoka yra 


INTRODUCTION 

The creation of a common European higher 
education area until 2010 under Bologna 
process (1999) requires understanding among 
researchers, participating in this process. Dur- 
ing recent years (from 2004 till 2007) the EU 
community expanded from 15 to 27 member 
states. The main communication language 
among researchers of the EU countries remains 
English. Competence in using English as com- 
munication language in linguistic and cultural 
skills differs across researches and policy mak- 
ers of the EU states. Especially many problems 
arise for non-English speaking researchers to 
understand the meaning of some concepts 
used in research as well as in political docu- 
ment texts. For example, in a number of texts 
(Allbredge M. E. and Nilan, K. J., 2000; Boak 
G.,1991; Delamare Le Deist F. and Winterton 
J., 2005; Jones L. and Moore R.,1995; Mans- 
field B„ 2004; Mulder M„ 2007; Rothwell W. J. 
and Lindholm J. E.,1999; Stoof A., Martens R. 
L., Van Merrienboer, J. and Bastiaens T., 2002; 
Velde C.,1999; Winterton J., Delamare-Le De- 
ist F. and Stringfellow E., 2005; The European 
Qualification Framework, 2008 and others) we 
can find the concepts such as “competency” 
and “competence”, “competencies” and “com- 
petences” used interchangeably, without any 
explanation of difference in their meaning. 
For example, M. Mulder (2007, p. 11) regard- 
ing the use of the concept “competency” and 
“competence” states: “Some colleagues have 
argued that competence is the UK and com- 
petency the US approach, but I am not sure 
about that. From what I have read I think both 
terms are being used interchangeably in both 
language areas”. Many researchers (Winterton 
J., Delamare-Le Deist F., Stringfellow E., 2005; 
Ellestrom, 1997; Robotham and Jubb, 1996 
and others), for example, state that the concept 
of “competence" is so confusing and discuss- 
ible that it is impossible to identify or impute 
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tokia priestaringa ir diskutuotina, jog nejma- 
noma nustatyti, kokiai teorijai jq priskirti ir 
pateikti apibrezim;y galintj apimti visus atve- 
jus, kuriais si siyvoka vartojama. 

Bet kuriuose tyrimuose, siekianciuose 
mokslo statuso, pirmiausia turi buti aiskiai 
apibrezta (paaiskinta) pati s^voka (reiskinys) 
ir tiksliai atspindeti pagrindiniai reiskinio 
ypatumai, be to, si s^voka turi nepriestarau- 
ti kitoms sijvokoms ir/arba nedubliuoti kitq 
sijvokij (reiskiniij) pavadiniimj ir jij apibre- 
zimi}. S^vokos turi buti sistemoje - dereti su 
kitomis tos mokslo srities syvokomis bei sej.- 
vokomis, vartojamomis susijusiuose mokslo 
kryptyse. Sio straipsnio autoriaus nuomone, 
egzistuoja tarn tikras skirtumas tarp „s$vo- 
kos“ ir „termino“. „S^voka“ labiau tinkama 
pavadinti reiskiniams, kuriems budingas 
nuolatinis kitimas (pavyzdziui, asmuo kaip 
reiskinys), nes nuolatine kaita reikalauja 
nuolat tikslinti kintanciij reiskiniij aiskiniin;} 
(apibrezim;j). „Terminas“ galetij tikti jvardyti 
reiskiniams, kurie daugmaz ilgcj laik§ islieka 
stabilus (pavyzdziui, „gelezis“ kaip reiski- 
nys). Vadinasi, „s^voka“ labiau tiktq sociali- 
nii} mokslij tyrimams, o „terminas“ - gamtos 
moksli} tyrimams. 

„Kompetencijos“, „kompetetingumo“ ir 
kitos pagrindines s^vokos, susijusios su vie- 
ningos Europos aukstojo mokslo erdves su- 
kurimu, yra nevienodai traktuojamos dau- 
gelyje tyriimj ir politiniij teksti} bei priklauso 
nuo konteksto, kuriame jos vartojamos. To- 
kia padetis nera palanki siekiant didinti jvai- 
rip ES ir kitp salip mokslininkij bei politikq 
tarpusavio supratim;y 

Sio straipsnio tyrimo problema - pagrin- 
dinii} STjvoki}, svarbiij vieningos Europos 
aukstojo mokslo erdves sukurimui, sistemin- 
gumo stoka. Konkrecios tyrimij srities reiski- 
niij susisteminimas, apibreziant juos atitin- 
kamomis sijvokomis - pirmoji butina sijlyga 
bet kokiems tyrimams, siekiantiems mokslo 
statuso. Pagrindinis sio straipsnio tikslas - 
atskleisti kai kurip pagrindinip Bolonijos 


a coherent theory or to arrive at a definition 
capable of accommodating and reconciling all 
the different ways that the term is used. 

If any research aims to achieve a science 
status, a definition (explanation) of the con- 
cept (phenomenon) must be clear and re- 
flect the main features of the phenomenon 
precisely, and not to contradict or duplicate 
the names and definitions of other concepts 
(phenomena). Concepts must be systema- 
tized - match with other concepts in the field 
as well as with the concepts used in the fields 
related to the subject matter. “Concept”, from 
the point of view of the author of this article, 
differs from “term”. “Concept” could be at- 
tributed to the type of phenomena which are 
under permanent change (for example, person 
as phenomenon). Permanent change claims 
permanent additional explanation and speci- 
fication (definition) of a phenomenon being 
under change. “Term” could be attributed to 
the type of phenomenon which more or less 
remains stable (for example, phenomenon of 
iron). Therefore, “concept” fits more for the use 
in social research, whereas “term” - in science. 

The concepts of “competency”, “compe- 
tence” as well as other key concepts related 
to the creation of common European higher 
education area are usually treated differently 
in a number of research and political texts, 
depending on the context in which these con- 
cepts are used. Such a situation is not favour- 
able for mutual understanding among differ- 
ent researchers and policy makers of the EU 
countries as well as outside the EU. 

The research problem of this article is re- 
lated with the absence of standardised under- 
standing of key concepts important for the 
creation of common European higher educa- 
tion area. Systematisation of the phenomena of 
a certain research field in terms of agreeing to 
the use of proper concepts is the first inevita- 
ble precondition for any research, attempting 
to come closer to the status of a science. The 
main aim of this article is an attempt to reveal 
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proceso sqvoki] prasm^ (akcentuojant Bo- 
lonijos process siaurinama mu si] diskusija 
siame straipsnyje denies] sutelkiant j studijq 
kokybes problem^ universitetinese studijose) 
ir susisteminti jas, tyrejams is ivairii} salii] su- 
darant prielaidas tolimesnems diskusijoms, 
kurii] rezultatas butq standartizuotq s;]vokij 
vartojimas ir kokybiskesnis ivairii] salii] ty- 
re jq bendravimas. Siame straipsnyje neketi- 
nama aptarti ivairii] konkreciq priestaravimq 
at veji], randami] apibreziant ir aiskinant siuos 
reiskinius tyrimij tekstuose. Siekiama tik pri- 
statyti dedukcines isvadas (pagrjstas asmeni- 
ne sio straipsnio autoriaus patirtimi), kilusias 
is ilgq induktyvii f. diskusijq sia tema su jvairiq 
salii] tyrejais. 

1 

GEBEJIMAS, KOMPETENCIJA, 
MOKYMOSI/STUDIjy 
REZULTATAS, KVALIFIKACIJA IR 
KOMPETENTINGUMAS 

Aukstasis mokslas, ypac universitetines stu- 
dijos, grindziamos siekiu kuo greiciau tyrimi] 
rezultatus jdiegti j studiji] process o per jj - j 
visuomenes gyvenimi] siekiant pakelti jos so- 
cialin^ gerov^ ir zmonii] gyvenimo kokyb^. 
Kalbant matematine kalba, studiji] kokybe 
yra priklausomas kintamasis (funkcija), kurj 
lemia tyrimi] kokybe (argumentas arba ne- 
priklausomas kintamasis). 

Tyrimi] kokyb^ lemia daug veiksnii]. Visi 
jie gali buti suskirstyti j tris pagrindines di- 
mensijas: sqvokos, pagrjstumas ir patikimu- 
mas. Visos dimensijos yra svarbios siekiant 
aukstos tyrimi] kokybes. Sis straipsnis is es- 
mes skiriamas pirmajai dimensijai: kai kurii] 
s;]voki} apibrezimo pagrjstumui (sisteminiu 
budu), kuris yra esminis dalykas tyrejams ir 
praktikams, dirbantiems ugdymo bei profesi- 
nio rengimo srityse. Siame straipsnyje paban- 
dysime pagrjsti ir susieti penkis pagrindinius 
reiskinius (s^vokas): gebejimq, kompetencijq, 


the meaning of some key concepts of the Bo- 
logna process (emphasis on the Bologna proc- 
ess means we are narrowing our discussion in 
this article focussing on the issues useful to 
promote the quality of studies at Universities) 
and to systematise them, presenting a platform 
for researchers from various countries for dis- 
cussion leading to the standardised use of the 
concepts and increasing the quality of com- 
munication among various researchers. In this 
article we do not intend to present a variety 
of contradictions in defining and explaining 
these phenomena in different research texts; 
instead, we intend only to present deductive 
results (based on personal experience of the 
author of this article) derived from long induc- 
tive discussions on this topic with different re- 
searchers from various countries. 

1 

ABILITY, COMPETENCY, LEARNING/ 
STUDY OUTCOME, QUALIFICATION 
AND COMPETENCE 

Higher education, especially University educa- 
tion, is based on transferring, as fast as pos- 
sible, research results into study process, and 
further - into the life of society, improving 
its social welfare and peoples quality of life. 
Hence, using math language, the quality of 
studies is a dependent variable (function) of 
the quality of the research (argument or inde- 
pendent variable). 

The quality of the research depends on 
many factors. We could group all of them into 
three main dimensions: concepts, validity and 
reliability. All of them are very important in 
performing high quality research. This pa- 
per in fact is dedicated to the first dimension: 
validity of definition of some concepts (in a 
systematic way) which are basic for research- 
ers and practitioners acting in the field of edu- 
cation and training. In this article we will try 
to validate and relate five main phenomena 
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mokymosi/ studijq rezultatq, kvalifikacijq ir 
kompetentingumq. Sie reiskiniai (sqvokos) yra 
esminiai svietimo ir darbo rinkos sistemoms, 
nes jie atlieka konstrukcijq, ant kuriq stato- 
mas sias sistemas jungiantis tiltas ( Europos 
kvalifikacijq struktura, EKS), funkcijq. Kita 
vertus, siq si stem 14 sujungimas (1 pav.) buvo 
pagrindinis trijq procesij ( Bolonijos proce- 
sas, 1999; Lisabonos strategija, 2000; Europos 
kvalifikacijq struktura, 2008) tikslas pletojant 
zinii) ekonomikq ir siekiant paversti Europe 
konkurencingiausia ekonomika pasaulyje. 

Reiskiniq, atskleidziamq tyrimais, klasi- 
fikacija - pirmasis uzdavinys, kuris turi buti 
sprendziamas bet kurioje tyrimais grindzia- 
moje veikloje, siekiancioje mokslo statuso. 
Gebejimo, kompetencijos, mokymosi ar stu- 
dijip rezultato, kvalifikacijos ir kompetentin- 
gumo sqvokos, kaip ir kai kurios kitos, yra 
pagrindiniai reiskiniai („plytos“, „lqsteles“, 
„atomai“) is kuriq statomas visas ugdymo 
ir profesinio rengimo pastatas. Butent todel 
pagrjstas sip reiskiniq apibrezimas (paaiski- 
nimas) yra svarbi prielaida susisteminti kitus 
svietimo ir darbo rinkos reiskinius. Be to, tai 
sudarytp prielaidas vartoti scjvokas korektis- 
kai tyrejams ir praktikams bendraujant tar- 
pusavyje bei padidintp jp bendravimo efekty- 
vum^ ir efektingum/p 


(concepts), especially important for the qual- 
ity of studies: ability, competency, learning/ 
study outcome, qualification and competence. 
These phenomena (concepts) are basic for 
education and labour market systems; besides, 
these concepts themselves serve as connect- 
ing pillars (European Qualifications Frame- 
work, EQF) bridging both these systems. On 
the other hand, connecting these systems (Fig. 
1 ) was the main goal of three main processes 
(Bologna process, 1999; Lisbon strategy, 2000; 
European Qualifications Framework, 2008), 
attempting to make Europe the most competi- 
tive economy in the world via the development 
of knowledge economy. 

Classification of the phenomena revealed 
in the field is the first task of any research- 
based activity, aiming at the title of science. 
The concepts of ability, competency, learning 
or study outcome, qualification and compe- 
tence as well as some others are the main phe- 
nomena („bricks“, „cells“, „atoms“) on which 
the whole building of education and training 
stays nowadays. Hence, a valid definition (ex- 
planation) of these phenomena is an important 
precondition for systemising all the rest phe- 
nomena of education and labour market. Fur- 
thermore, it leads to creating preconditions for 
the correct use of concepts in communication 


ZINig EKONOMIKA/ 
KNOWLEDGE ECONOMY 

GRINDZIAMATYRIMy 
KOMPETENCIJOMIS / BASED 
ON RESEARCH AND OTHER 
COMPETENCIES 

(LISABONOS STRATEGIJA/ 
LISBON STRATEGY) 


REIKALINGy K0MPE- 
TENCIjy PAKLAUSA / 
DEMAND FOR REQUI- 
RED COMPETENCIES 


EKS JUNGIANTI SVIETIMO 
IR DARBO RINKOS SISTEMAS 
/EQF BRIDGING LABOUR 
MARKET AND EDUCATION 
SYSTEMS 


GEBEJIMU PASIULA 
/ SUPPLY OF 
ABILITIES 


VIENINGA EUROPOS PROFE- 
SINIO RENGIMO IR AUKSTOJO 
MOKSLO ERDVE/ UNITED 
EUROPEAN VET AND HIGHER 
EDUCATION AREA 

GRINDZIAMA MOKYMOSI/ 
STUDIjy REZULTATAIS / BASED ON 
LEARNING/STUDY OUTCOMES 

(K0PENHAG0SIR BOLONIJOS 
PROCESAI / COPENHAGEN AND 
BOLOGNA PROCESSES) 


1 pav. Europos zinii) visuomenes, grindziamos zinii) ekonomika, pletotes strategija 
Fig. 1 . European strategy to develop knowledge society based on knowledge economy 
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Tikslus reiskiniq apibrezimas (paaiski- 
nimas), kaip jau mineta, yra svarbi tyrimij 
kokybes prielaida, nes tyrimo priemones ir jq 
naudojimo metodai reiskiniui tirti priklauso 
nuo tq savybii], kurios tiriamam reiskiniui 
priskiriamos. Kita vertus, akivaizdu, kad pats 
reiskinio apibrezimas jau grindziamas tyrimij 
rezultatais. Vadinasi, reiskinio apibrezimas 
(paaiskinimas) ir ivairiq tyrimq srities reiski- 
nip sisteminimas yra pirmoji tyrimij kokybes 
splyga. 

Gebejimas. Bendriausia sqvoka, apimanti 
visas penkias sqvokas, esancias sios straips- 
nio pavadinime. Gebejimas per ugdymq/si 
ir profesinj rengimq/si - ispletotas asmens 
gabumas. Gabumas yra „naturalus (jgim- 
tas - aut.) gebejimas ar jgudis kazkq padaryti; 
talentas;” (Oxford..., 2005, p. 65), o talentas 
yra “naturalus (jgimtas - aut.) gebejimas 
kq nors padaryti gerai” (Oxford..., 2005, p. 
1565). Vadinasi, gabumas yra jgimtas arba 
potencialus gebejimas, o gebejimas yra aktu- 
alus (veikiantis) gabumas, ispletotas ugdymo/ 
si ir profesinio rengimo/si budu (siekdami 
tikslumo turetumeme pamineti dar saviug- 
dos ir savirangos reiskinius). Gebejimas 
ugdomas taikant zinias praktikoje (2 pav.). 


between researchers and practitioners as well 
as between both of them ourselves what would 
increase the effectiveness and efficiency of 
communication. 

A clear definition (explanation) of phe- 
nomena, as mentioned before, is an important 
precondition for the quality of the research, 
since the research tools as well as methods 
used to explore the phenomenon depend on 
the features attributed to the phenomenon un- 
der research. On the other hand, it is clear, the 
definition of a phenomenon itself is already 
based on research results. Thus, the definition 
(explanation) of a phenomenon and placing 
different phenomena into the system of the 
field is the first precondition for the quality of 
the research. 

Ability. The most general concept, con- 
necting all five concepts presented in the title 
of the article. Ability is persons developed apti- 
tude through (self) education and (self) train- 
ing. Aptitude is a “natural (inborn - auth.) 
ability or skill at doing something; talent;” 
(Oxford..., 2005, p. 65) and talent is “a natu- 
ral (inborn - auth.) ability to do something 
well” (Oxford. . ., 2005, p. 1565). Thus, aptitude 
is an inborn or potential ability and ability is 



2 pav. Profesionalumo piramide (cia neparodytos vertybes ir poziuriai, kurie lemia, kokiems tikslams bus panaudotos zinios, 
gebejimai ir jgudziai. Detaliau zr. Pukelis K. ir Lauzackas R. ; 2000) 

Fig. 2. Pyramid of professionalism (values and attitudes which determine to what purposes knowledge or abilities and skills could be used 
are not presented here. For more detailed explanation see Pukelis K., Lauzackas R., 2000) 
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Gebejimas, kaip ir kompetentingumas (patir- 
tis), negali egzistuoti atskirai nuo asmens, o 
zinios, kompetencijos, mokymosi ar studijq 
rezultatai, profesijq standartai ir kvalifikaci- 
jos gali buti atskirtos nuo asmens (knygose, 
pazymejimuose, diplomuose, standartuose, 
kvalifikacijos aprasuose ir pan.). Daug kartq 
gebejimq taikant standartinese situacijose, 
islavinamas jgudis. jgudis automatiskai atlie- 
kamas gebejimas. Jgudis yra gebejimo kokybes 
rodiklis, asmens profesionalumo israiska, nes 
naudodamasis jgudziais asmuo darbq atlie- 
ka automatiskai neskirdamas demesio atlie- 
kamai veiklai. Tuo paciu metu asmuo gali 
savo demesj skirti kitoms, sudetingesnems 
profesines veiklos dalims atlikti. Kuo placiau 
savo veikloje asmuo naudojasi jgudziais, tuo 
aukstesnis jo/jos profesionalumo bei kom- 
petentingumo lygis. Apibendrindami galime 
teigti, kad gebejimas yra veikiancios zinios, o 
jgudis - tobulai veikiancios zinios. jgudziai, 
kaip ir gebejimai, negali egzistuoti atskirai 
nuo asmens. 

Kompetencija. Asmens gebejimas, for- 
maliai patvirtintas konkreciu dokumentu, 
pagrjstai (tinkamai, kvalifikuotai, konkreciai 
nustatytu kokybes lygiu) ir patikimai (tiks- 
liai ir greitai, efektyviai ir efektingai) atlikti 
tarn tikrq profesines veiklos dalj ar funkcijq. 
Kompetencija (daugiskaitos forma - kompe- 
tencijos) yra grieztais reikalavimais apibrez- 
tas profesijos standarto elementas (Moon J., 
2002). Kompetencija yra profesijos standarte 
apibreztq reikalaviimj visuma asmens gebeji- 
mui. Kompetencijq visuma sugrupuota pagal 
tarn tikrrj. sistemq sudaro atitinkamq profesi- 
jos standartq. Kompetencija yra „jums reika- 
lingas jgudis atlikti konkretq darb;j ar uzduo- 
tj“ (Oxford..., 2005, p. 307). Kompetencija 
gali buti pasiekta lavinant konkrecius gebe- 
jimus pagal tam tikras taisykles. Svarbi kom- 
petencijos ypatybe - asmens gebejimas is- 
spr^sti tam tikr;j profesines problemos dalj ar 
problemas nenuspejamoje (darbineje) situa- 
cijoje. Vadinasi, kompetencija yra patikrintas 


an actual (acting) aptitude developed through 
education and training (for preciseness we 
need to add (self)education and (self)train- 
ing as well as self education and self training 
phenomena). Ability is developed aptitude by 
applying knowledge in practice (Fig. 2). Abil- 
ity as well as competence (experience) can- 
not exist without a person, while knowledge, 
competencies, learning or study outcomes, 
occupational standards and qualifications 
could exist separately from a person (in books, 
certificates, diplomas, standards, qualification 
descriptions and etc.). Applying ability many 
times in a standard situation a skill is trained. A 
skill is automatically performed ability. A skill 
is the indicator of the quality of the ability, top 
of persons professionalism, since using skills 
person performs work automatically without 
paying attention to the activity performed. 
At the same time the person can shift his/her 
attention to perform more complex and so- 
phisticated parts of a professional activity. The 
more person use skills in his/her activity the 
higher the level of persons professionalism as 
well as competence is. Sumarising we could 
state, that ability is an acting knowledge as well 
as skill is perfectly acting knowledge. Skills as 
abilities cannot exist without a person. 

Competency. Persons ability, formaly con- 
firmed by some document, to perform a certain 
valid (relevant, qualified, at a concrete qual- 
ity level) and reliable (precise and fast) part or 
function of occupation or profession. Compe- 
tency (plural - competencies) is an element of 
occupational standard described in it, follow- 
ing strict rules of description (Moon J., 2002). 
Competency is a set of requirements for persons 
ability described in the occupational standard. 
A set of certain competencies grouped in an 
appropriate system compose a certain occupa- 
tional standard. Competency is “a skill that you 
need in a particular job for a particular task” 
(Oxford..., 2005, p. 307). Competency could 
be achieved developing certain abilities ac- 
cording to some rules. An important feature of 
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gebejimas, kompetentingumo sglyga. Svarbu 
suvokti, kad ne asmens kompetencijos yra 
ugdomos ar tobulinamos, bet mokymo/si ir 
profesinio rengimo/si procesuose (forma- 
liuose, neformaliuose ir savaiminio moky- 
mosi) yra ugdomi bei tobulinami asmens 
gebejimai pagal kompetencijas, apibreztas 
profesijos standarte. Ne asmens kompeten- 
cijos vertinamos ar jvertinamos, bet asmens 
gebejimq atitikimas profesijos standarte api- 
breztoms kompetencijoms. Asmens gebejimai 
gali tik atitikti arba neatitikti profesijos stan- 
darte apibreztas kompetencijas. Kompeten- 
cija yra lyg svyturys, parodantis kuria linkme 
asmens gebejimai turi buti pletojami moky- 
mosi/studijq rezultatais grjstame mokymo- 
si/studiji] procese. Kompetencija, kaip pats 
reiskinys, gali buti pletojama kaip profesijos 
standarto dalis. Tai gali buti padaryta, kai 
atlikus darbo poreikiij tyrimus ir patikslinus 
standard suformuluojamos naujos kompe- 
tencijos, atitinkancios esamus darbo rinkos 
poreikius. Kompetenciji { tobulinimas is esmes 
yra asmens gebejimams keliamq reikalavimq 
atnaujinimas ir pasenusiq profesijos stan- 
darto kompetenciji} pakeitimas naujomis. 
Asmens gebejimq pletote is esmes vyksta 
mokymosi/studijp procese, grindziamame 
mokymosi/studijp rezultatais. Pastarieji gau- 
nami is kompetencijp, apibreztp profesijos 
standarte. Vadinasi, kompetencija galetume 
laikyti darbo rinkos kategorija. 

Mokymosi/studijq rezultatas. Objektyvus 
visuomenes ir profesines veiklos reikalavi- 
mai, isvesti is konkretaus profesijos standar- 
to kompetencijp (arba suformuluoti remian- 
tis profesines veiklos tyrimp duomenimis, 
gautais jtraukus platp jvairip socialinip dali- 
ninkp spektrg) butini pasiekti iki mokymo/ 
studijp programos pabaigos, kad butp pri- 
pazinta konkreti kvalifikacija. Mokymosi/ 
studijp rezultatas yra svietimo sistemos reis- 
kinys (kategorija): „Mokymosi rezultatai yra 
teiginiai apie tai, kg. besimokantysis zinos, 
supras ir gebes padaryti uzbaig^s mokymgsi" 


competency is ability of a person to solve some 
part of occupational problem or problems in an 
unpredictable (in real work) situation. Hence, 
competency is a proven ability, precondition of 
persons competence. It is important to distin- 
guish that not persons competencies, but his/her 
abilities, according competencies, defined in the 
occupational standard, are developed in the pro- 
cess of education and training (formal, non-for- 
mal and informal). Not person’s competencies are 
assessed or evaluated, but adequacy (match) of 
person’s abilities to the competencies described in 
the occupational standard. Persons ability could 
only respond or not to a certain competency of 
the occupational standard. Competency is like 
a beacon towards persons abilities development 
must be directed in an outcomes based learn- 
ing or study process. Competency on its own 
could be developed only as apart of occupational 
standard. This can be done performing research 
into job (work) needs and adjusting occupa- 
tional standard according newly formulated 
competencies which respond to current labour 
market needs. Competency development in fact 
is the process of renewing the requirements for 
person’s abilities and replacement of outdated 
competencies of the occupational standard with 
new ones. Persons ability development in fact 
occurs in the teaching/learning process, based 
on learning/ study outcomes. The latter are de- 
rived from competencies described in the oc- 
cupational standard. Hence, competency could 
be named as a labour market category. 

Learning/ study outcome. Objective societal 
and occupational requirements, formulated 
on the basis of competencies of a certain oc- 
cupational standard (or defined using the data, 
acquired performing job research, involving a 
wide range of different stakeholders) necessary 
to achieve at the end of a teaching/study pro- 
gramme to award for person certain qualifica- 
tion. A learning/ study outcome is a phenom- 
enon (category) of the education and training 
system (“Learning outcomes are statements of 
what a learner knows, understands and is able 
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(The Shift to ..., 2008, p. 15). Savo turiniu 
mokymosi/studiji} rezultatai visada atsilieka 
nuo kompetenciji} taip, kaip svietimo siste- 
mos pasiula reikiamoms darbo rinkoje kom- 
petencijoms atsilieka nuo darbo rinkos po- 
reikiij paklausos. Butent del to labai svarbu 
teorines studijas sieti su praktinemis studijo- 
mis darbo vietoje, o tyrimus - su darbo pa- 
saulio poreikiais. Vienas is galutiniij Europos 
aukstojo mokslo erdves tikslij yra kiek gali- 
ma sumazinti skirtumq tarp kompetenciji} ir 
jas atitinkanciq mokymosi/studiji} rezultati}. 
Mokymosi/studiji} rezultatas yra pagrindinis 
mokymo/studiji} programos pozymis, nes 
modernus mokymosi/studiji} turinio pro- 
jektavimas ir jo tobulinimas yra grindziamas 
mokymosi/studijp rezultatais (arba dar va- 
dinamas kompetencijomis grindziamu mo- 
kymosi/studiji} turiniu). Mokymosi/studiji} 
rezultatas, kaip ir kompetencija, yra asmens 
gebejimas issprqsti profesin^ problem^, ta- 
ciau skirtingai nuo kompetencijos - nuspe- 
jamoje (mokymo/si) situacijoje. Nuspejama 
situacija reiskia, kad asmuo is anksto zino, is 
kokios srities ir kokio tipo uzduotys jam bus 
pateikiamos egzamini} metu, tik jis/ji nezino, 
kokiq konkreciq uzduotj bus paprasyta atlikti 
pasiekimi} vertinimo proceso metu. Nuspe- 
jama situacija taip pat reiskia, kad besimo- 
kantieji gali buti tikrinami tik is ti} sriciq ir 
dalyki}, kuriuos jie tiesiogiai arba netiesio- 
giai studijavo. 

Kvalifikacija. Tai dokumentas (dazniau- 
siai pazymejimas arba diplomas), formaliai 
patvirtinantis asmens gebejimq atitikimq 
profesijos standarto reikalavimams (kom- 
petencijoms) bei ji} pagrjstumq atlikti pro- 
fesin^ veiklq. Pagrindine si}lyga, leidzianti 
asmeniui suteikti konkrecii} kvalifikacija, yra 
butinybe mokymosi/studiji} procese ispletoti 
jo gebejimus taip, kad jie atitikti} mokymo/ 
studiji} programos rezultatus, suformuluo- 
tus remiantis profesijos standarto reika- 
lavimais (kompetencijomis), nes faktiskai 
asmeniui kvalifikacija suteikiama, jei jis/ji 


to do after completion of learning”, The Shift 
to..., 2008, p. 15). Learning/study outcomes by 
their content always lag behind competencies 
as well as supply of labour market with needed 
competencies by educational system always lag 
behind to labour market demands. So why it 
is important to link theoretical studies at uni- 
versity whith practical studies at the work place 
as well as research with the needs of the world 
of work. One of the final goals of the European 
higher education area is to eliminate (as much as 
possible) the differences between competencies 
and corresponding learning/ study outcomes. 
Learning/study outcomes is the main, basic 
attribute of the teaching/study programme 
(curriculum) since modern curriculum de- 
signing and its development are learning/ study 
outcomes (or sometimes named as competen- 
cies) based. A learning/ study outcome as well 
as competency is the persons ability to solve an 
occupational (professional) problem, but dif- 
ferently from the competency, in a predictable 
(educational and/or training) situation. A pre- 
dictable situation means that a person knows in 
advance the type and field from which he or she 
could be tested during the exams, but he/she 
does not know concretely what type of assign- 
ment he or she will be asked to perform during 
the process of the assessment of their achieve- 
ment. A predictable situation also means that 
a student may be tested only about the things 
from the field she or he has studied directly or 
indirectly during the learning/study process. 

Qualification. A document (usually a cer- 
tificate or diploma) formally justifying persons 
abilities to meet the requirements (competen- 
cies) of the occupational standard and its va- 
lidity to perform occupational tasks. The main 
precondition to be awarded with a certain qual- 
ification is an inevitable requirement to devel- 
op persons abilities in the education and train- 
ing process so that they would respond to the 
learning/study outcomes of the programme, 
derived from competencies of the occupa- 
tional standard since in reality a qualification 
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baigdamas(-a) mokymo/studijij program^ 
pasiekia nustatytus m oky m os i/stu d ij q rezul- 
tatus. Vadinasi, kvalifikacija suteikiama re- 
miantis ne profesijos standarte aprasytomis 
kompetencijomis (gebejimu spnysti proble- 
mas nenuspejamose situacijose), bet moky- 
mosi/studijij procese pasiektq mokymosi/ 
studijq rezultatij pagrindu (gebejimu spr^sti 
problemas nuspejamose situacijose). Panasiai 
apibreziama kvalifikacijos samprata ir Eu- 
ropos kvalifikacijq strukturoje (EQF, 2008, 
p. 15). Mokymosi/ studijq rezultatai is esmes 
yra redukuotos, mokymosi/ studijq proceso 
aplinkai ir jos galimybems pritaikytos (kur 
vyksta mokymosi/studijq procesas) kompe- 
tencijos. Butent tai ir parodo skirtumq tarp 
kvalifikacijos ir kompetentingumo. Skirtu- 
mas tarp suteikiamos kvalifikacijos ir reika- 
laujamo kompetentingumo tuo didesnis, kuo 
didesnis skirtumas tarp mokymosi/studijq 
aplinkos ir realios darbo aplinkos. Ne maziau 
svarbi kvalifikacijos suteikimo sqlyga yra ir 
asmens vertybiij bei poziuriq atitikimas toms 
vertybems ir poziuriams, kurie yra aprasyti 
profesijos standarte (pavyzdziui, profesijos 
etikos kodekse ar panasioje profesijos stan- 
darto dalyje). Kvalifikacija reiskia, kad as- 
muo formaliai pasieke profesijos standarto 
reikalavimus. Svarbu pabrezti, kad kvalifi- 
kuotas asmuo nera tas pat, kas kompetentin- 
gas asmuo. Sj skirtumq lemia asmens ziniq, 
jgudzip, vertybiij ir poziurip brandumas, ku- 
ris priklauso nuo asmens gyvenimo ir profe- 
sines patirties (praktikos). Praktika yra toks 
reiskinys, kai asmens gebejimai patikrinami 
realioje (nenuspejamoje) darbo situacijoje. 
Tokio isbandymo rezultatai leidzia darbda- 
viams spr^sti apie institucijos, suteikusios 
kvalifikacijp, veiklos kokyby bei svarstyti as- 
mens karjeros perspektyvas organizacijoje. 

Kompetentingumas. Asmens savybe. 
Kompetentingumas negali egzistuoti ats- 
kirai nuo asmens. Kompetentingumas yra 
asmens pozymis. Pries tai pabrezeme skir- 
tump tarp kvalifikuoto ir kompetentingo 


is awarded if a person achieves study or learn- 
ing outcomes of the programme. So, in fact, 
a qualification is awarded not on the basis of 
competencies (abilities to solve problems in an 
unpredictable situation) presented in the occu- 
pational standard, but on the basis of learning 
or study outcomes (abilities to solve problems 
in a predictable situation) presented in a teach- 
ing/learning programme and achieved at the 
end of the learning or study process. Similar 
definition of qualification is presented in Eu- 
ropean Qualifikation Framework (EQF, 2008, 
p.15). Learning/ study outcomes in fact are re- 
duced competencies (since derived/formulated 
from competencies), adapted to the oppor- 
tunities of the environment where education 
and training happens. Hence, this grounds the 
difference between a qualification and compe- 
tence. The gap between a qualification awarded 
and competence required is bigger, the big- 
ger difference between educational and work 
environments exist. The more educational 
and work environments differ, the bigger gap 
between a qualification and competence is. 
Not less important precondition for awarding 
qualification is adequacy of persons values and 
attitudes with those described in occupation- 
al standard. The correspondence of persons 
values and attitudes to those described in the 
occupational standard is another equally im- 
portant precondition to award a qualification 
(for example, the code of ethics or a similar 
part of the occupational standard). A qualifi- 
cation means a formal persons achievement 
of the occupational standard. It is important 
to stress that a qualified person does not mean 
a competent person. This difference lies in the 
maturity of persons knowledge, skills, values 
and attitudes and is directly related to persons 
life experience as well as work experience in 
the occupational field (or practice). Practice 
is a phenomenon where persons abilities are 
proved in a real (unpredictable) working situa- 
tions. The results of these prove allows employ- 
ers to make a decision about the quality of a 
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asmens. Kvalifikacija yra asmeniui suteikia- 
mas titulas (vardas), patvirtinamas doku- 
mentu (diplomu). Kompetentingumas yra 
asmens organizacijoje uzimamos pareigos 
pagal suteiktq titulq (kvalifikacija) ir realiai 
demonstruojamas kompetencijas - gebeji- 
mq sprqsti problemas nenuspejamose darbo 
situacijose. Pavyzdziui, ne kiekvienas asmuo, 
turintis profesoriaus vardq (kvalifikacija), 
atlieka profesoriaus pareigas; ne kiekvienas 
mokytojo eksperto kvalifikacin^ kategorijq 
turintis mokytojas mokykloje atlieka mo- 
kytojo eksperto pareigas. Pramoneje dirba 
daug zmoniq, turinciij inzinieriaus titulcj 
(kvalifikacija), bet tik kai kurie is jq atlieka 
gamyklos vyriausio inzinieriaus pareigas. 
Cia slypi esminis skirtumas tarp kvalifika- 
cijos ir kompetentingumo. Besimokanciojo 
studijavimo pasiekimq atitikimas mokymo- 
si/studijij rezultatams garantuoja, kad as- 
meniui bus suteikta atitinkama kvalifikaci- 
ja. Mokymosi/studijq rezultatq pasiekimas 
rodo asmens gebejimq sprqsti problemas 
nuspejamose situacijose. Kompetentingumas 
papildomai dar nurodo asmens gebejimq pa- 
tikimai spr^sti problemas ir nenuspejamose 
profesines veiklos situacijose. Skirtumas tarp 
mokymosi/studiji} rezultato ir kompetenci- 
jos gludi dar ir tame, kad mokymosi/studijq 
rezultatas rodo asmens gebejim p pagrjstumq 
(tinkamumq) atlikti vienq ar kit;} profesines 
veiklos funkcijq ar uzduotj, o kompetenci- 
ja rodo ne tik asmens gebejimq pagrjstumq 
tarn tikrai veiklai atlikti, bet ir jo patikimu- 
mq tam tikros profesines veiklos srityje. Jau- 
nq absolventp gebejimas spnysti problemas 
nenuspejamose situacijose yra mazesnis nei 
patyrusiq darbuotojp, turincip tp pacip kvali- 
fikacijp. Kai jaunp absolventp pasiekti moky- 
mosi/studijp rezultatai (kurip pagrindu su- 
teikiama kvalifikacija) „uzsipildo“ konkrecia 
profesine patirtimi (patikrintais gebejimais), 
jvyksta atvirkscias procesas: mokymosi/stu- 
dijp rezultatai virsta kompetencijomis. Sio 
virsmo greitis susij^s su dviem pagrindiniais 


training institution, which awarded a qualifica- 
tion as well to consider persons career perspec- 
tives in the organization. 

Competence. A feature of a person. Com- 
petence cannot exist without a person. Compe- 
tence is a persons attribute. Above we stressed 
the difference between a qualified and compe- 
tent person. Qualification is a title awarded for 
person proofed by document (diploma). Com- 
petence is position of person in organization ac- 
cording awarded title (qualification) and really 
demonstrated competencies - abilities to solve 
problems in unpredictable working situations. 
Not every person who possesses title (qualifica- 
tion) of professor, for example, works in posi- 
tion of professor; not every teacher with expert 
qualification category works at school in posi- 
tion of expert-teacher. In industry we have many 
persons with title (qualification) of engineer, 
but not all of them work in positions of senior 
engineer. Here is the main difference between 
qualification and competence. Match of learn- 
ing achievements of person with study/learning 
outcomes guarantee for person award of certain 
qualification. Achievement of learning/ study 
outcomes demonstrates persons ability to solve 
problems in predictable situations and validity to 
occupy some position in an organization. Com- 
petence additionally testify reliability of persons 
abilities to solve problems in an unpredictable 
working situations and validity of person to oc- 
cupy some key positions in organization. Dif- 
ference between learning/ study outcome and 
competency lay also in fact, that learning/ study 
outcome testify persons validity (relevance, suit- 
ability) to perform certain function or task of oc- 
cupational activity, when competency testify not 
only validity of persons abilities for professional 
activity, but as well as reliability of person in 
some part of the process of occupational activ- 
ity. Young graduates ability to solve problems in 
an unpredictable situation is lower than experi- 
enced worker with the same qualification. When 
young graduates achieved learning or study out- 
comes (on the basis of which qualification was 
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veiksniais: asmens gabumais ir darbstumu. 
Abu kintamieji lemia tai, kad „kompetenci- 
jq (gebejimij - aut.) pletote trunka ilgq laikg, 
o kai kurios kompetencijos yra pritaikomos 
(pasiekiamos - aut.) tik baigus studijas, del 
to jas (is tikrqjij gebejimus - aut.) sunku ver- 
tinti mokymosi/studijq metu“ (Mulder M., 
2007, p. 13). Auksciau pateikti svarstymai 
leidzia prieiti isvadq, kad kompetencija yra 
ne tik butina kompetentingumo sqlyga, bet 
ir kompetentingumo dalis: ..Kompetencija 
yra kompetentingumo dalis. Taigi as jzvelgiu 
sgsajq tarp kompetentingumo ir kompeten- 
cijos kaip tarp visumos ir dalies“ (Mulder M., 
2007, p. 11). Kai skirtingos asmens kompe- 
tencijos to paties asmens yra valdomos tarn 
tikru sisteminiu ir kurybisku budu, tik tada 
tas asmuo tampa kompetentingu. Sis teiginys 
atliepia sampratg, pateikiamg Oxford Advan- 
ced Learner’s Dictionary (2005), kur „kompe- 
tentingumas" apibreziamas trejopai: 1) „ge- 
bejimas kg. nors padaryti gerai; 2) jtaka, kurig 
kazkam turi teismas, organizacija ar asmuo 
ir 3) kaip kompetencija, jgudis reikalingas 
konkretaus darbo konkreciai uzduociai atlikti 
(pabraukta mano)“ (p. 307). Sie visi trys pa- 
aiskinimai yra tinkami problemai, kurig mes 
gvildename siame straipsnyje, spr^sti. Lieka 
tik pabrezti, kad mokymosi/studijq rezulta- 
tas (kaip kvalifikacijos dalis) gali virsti kom- 
petencija (kaip kompetentingumo dalis), 
jei jie yra „uzpildomi“ konkrecia patirtimi, 
tiesiogiai susijusia su profesine veikla. Pro- 
fesijos standartas is esmes yra dokumentu 
formalizuotas kompetentingumas. Vadinasi, 
kompetentingumas yra erdvesne ir gilesne 
sgvoka negu profesijos standartas. Butent 
todel kompetentingumas yra vertingesne ka- 
tegorija (reiskinys) negu kvalifikacija ir darb- 
davii} labiau pageidautina darbuotojo savybe 
negu kvalifikacija. Kvalifikacija tera kompe- 
tentingumo prielaida. 

Atsizvelgiant j auksciau pateiktg kom- 
petencijos, kvalifikacijos ir kompetentingu- 
mo strukturos aiskinimo logikg, pasakymai 


awarded) are “filled-in” with occupational expe- 
rience (proven abilities) inverse process occurs: 
learning or study outcomes are converting to 
competencies. The pace of this process depends 
on two main variables: persons aptitudes and 
diligence. These two main variables determine 
that “developing competence (abilities - author) 
takes a long time, and that some competencies 
are only applied (achieved - author) after gradu- 
ation, which makes it difficult to assess them (in 
fact not competencies, but abilities - author) 
during the training programme” (M. Mulder, 
2007, p. 13). Considerations, presented above 
enables come to conclusion that competency is 
inevitable precondition of competence as well as 
part of competence-. “A competency is a part of 
competence. So I see the relationship between 
competence and competency as a whole-part re- 
lationship” (M. Mulder, 2007, p. 11). When dif- 
ferent competencies of person are managed by 
person in a certain systematic and creative way, 
only then person are becoming competent. This 
statement comes in line with understanding pre- 
sented in Oxford Advanced Learners Diction- 
ary (2005) where “competence” is explained in 
three ways: 1) “the ability to do something well; 
2) the power that a court, an organization or a 
person has to deal with something; and 3) as a 
competency - a skill that you need in a particular 
job for a particular task ( underlined by author)” 
(p. 307). All these explanation are acceptable 
from the point of view of the problem we deal 
in this article. Now we just could only stress that 
learning/study outcome (as part of qualifica- 
tion) could turn into the competency (as part of 
competence) if it is “filled-in” with certain work 
related experience in the field. Occupational 
standard is competence formalised by certain 
document. Hence, competence is wider, broader 
and deeper concept than occupational standard. 
Therefore, competence is more valuable catego- 
ry (phenomenon) then qualification and more 
desirable quality of employee from the side of 
employers then qualification. Qualification is 
just precondition for competence. 
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„esminiai kompetentingumai arba esmines 
kvalifikacijos" (Van der Klink M., Boon 
J., and Schlusmans K., 2007, p. 74) atrodo 
diskutuotini. 

2 

GEBEJIMO, KOMPETENCIJOS, 
MOKYMOSI/STUDIjg 
REZULTATO, KVAUFIKACIJOS IR 
KOMPETENTINGUMO STRUKTURA 

Visi auksciau isvardyti reiskiniai turi dvi di- 
mensijas: pazintin $ (zinios, jgudziai) ir pa- 
sauleziuring (vertybes, poziuriai). Tai reiskia, 
pavyzdziui, kad gebejimas (arba bet kuris 
kitas reiskinys, paminetas sio straipsnio pa- 
vadinime) visada yra susij^s su „ko nors da- 
rymu kaip nors“ (pazintine dimensija) ir su 
tarn tikru tikslu ar su tam tikru ketinimu (pa- 
sauleziurine dimensija). Vadinasi, gebejimo, 
kompetencijos, mokymosi/studiji} rezultato, 
kvalifikacijos ir kompetentingumo struktura 
is esmes yra ta pati (3 pav.). Dauguma tyrejq 
jsitikin^, kad pavyzdziui ..kompetencijos (ne 


Following presented above logic of expla- 
nation and structure of competency, qualifica- 
tion and competence the sentence like “core 
competences or key qualifications” (Van der 
Klink M., Boon J., and Schlusmans K., 2007, p. 
74) seems to be needed for broder disscusions. 

2 

STRUCTURE OF ABILITY, 
COMPETENCY, STUDY/LEARNING 
OUTCOME, QUALIFICATION AND 
COMPETENCE 

All these phenomena have two dimensions: 
cognitive (knowledge, skills) and affective 
(values and attitudes). This mean, for exam- 
ple, ability (or any other concept presented 
in the title of this article) always is related 
with doing “something somehow” (cogni- 
tive part) and for some purpose or intention 
(affective part). Hence, structure of ability, 
study/learning outcome, competency, quali- 
fication and competence is the same (Fig. 3). 
Many researchers agree that, for example, 



3 pav. Supaprastinta gebejimo, kompetencijos, mokymosi/studijii rezultato, kvalifikacijos ir kompetentingumo struktura 
Fig. 3. Simplified structure of the ability, competency, study/learning outcome, qualification and competence 
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kompetentingumai - aut.) apima maze.} ma- 
ziausiai zinias, jgudzius ir poziurius ir kad jij 
visuma gali kisti kiekvienoje kompeteneijoje 
(ne kompetentingumuose - aut.)“ (Van der 
Klink M., Boon J., and Schlusmans K., 2007, 
p. 72). Atsizvelgdami j reiskiniij strukturq (3 
pav.), turime papildyti pateiktq citatcj. vienu 
svarbiu elementu - vertybemis. Pavaizduo- 
toje aptarianuj reiskiniij strukturoje galime 
isskirti „kietqjq“, arba „bazin^“ ( zinios ir ver- 
tybes), ir „minkstqjq“, arba „papildanci;jj;j“ 
( jgudziai ir poziuriai), dalis. 

Turinuj ziniq, jgudziq, vertybii} ir poziu- 
riq kokybe duotuoju momentu (3 pav.) lemia 
gebejimo, kompeteneijos, mokymosi/studiji} 
rezultato, kvalifikaeijos ir kompetentingumo, 
kaip atskiro vieneto, kokybe;. Zinios ir ver- 
tybes, kaip asmens atributas, kintant jo pa- 
tirciai kinta, taciau tiek zinios, tiek vertybes 
pacios nesprendzia problemij. Jos tik atlieka 
problemq sprendimo „atramin§“ funkeijq, 
t. y. jq kokybe sqlygoja igudziij ir poziuriq 
kokyb^, kurie is esmes lemia, kaip asmuo 
spnys problemq. Vadinasi, siuos aptarianuj 
reiskiniij strukturos elementus (jgudzius ir 
poziurius) galime vadinti „papildanciais“. 
Aukstesne kiekvieno reiskinio strukturos 
elemento kokybe implikuoja viso reiskinio, 
kaip atskiro vieneto, kokybe. Atsizvelgda- 
mi j si;j nuostatcj, galime isskirti skirtingus 
kvalifikaeijos ir kompetentingumo lygius. 
Kuo aukstesne mokymo/studijij programos 
rezultatij kokybe - tuo aukstesnio lygio kva- 
lifikacija bus suteikta asmeniui jam baigus 
studijas pagal konkrecicj program^, nes mo- 
kymosi/studijij rezultatai yra formuluojami 
remiantis kompeteneijomis, sudaranciomis 
konkretij profesijos standarty Akivaizdu, 
kad kuo aukstesne ziniij ir igudziij kokybe - 
tuo aukstesnis asmens veikimo autonomijos 
(laisves) laipsnis profesines veiklos srityje. 
Vadinasi, ziniij ir igudziij kokybe lemia as- 
mens profesinio veikimo autonomijij. Tcj patj 
galime pasakyti apie vertybes ir poziurius: 
kuo aukstesne vertybiij ir poziuriij kokybe, 


“competences (competencies - author) in- 
clude at least knowledge, skills and attitudes, 
and that the mix of these could vary with each 
competence” (Van der Klink M., Boon J., and 
Schlusmans K., 2007, p. 72). Following the 
structure of these phenomena presented in 
Fig. 3 we need to add before quoted sentence 
with one important element - values. In struc- 
ture presented we could distinguish “solid” or 
“basic” part ( knowledge and values ) and “soft” 
or “complementary” part (skills and attitudes) 
of the structure of phenomena discussed. 

Quality of knowledge, skills, values and 
attitudes (Fig. 3) at the concrete moment de- 
termines the quality of ability, competency, 
learning/study outcome, qualification and 
competence as a separate unit. Knowledge and 
values, as an attribute of person, changes with 
his/her experience, but knowledge as well as 
values doesn’t solve problems on its own. It just 
performs “supporting” function in the process 
of problem solving, it is the quality of it deter- 
mines the quality of skills and attitudes, which, 
in fact and determine how person will solve 
the problem. Hence, these elements (skills 
and attitudes) of structure of the phenomena 
discussed we could name as “acting”. Higher 
quality of each component imposes the higher 
quality of each of the unit. Following this we 
could distinguish different levels of qualifica- 
tion and competence also. The higher quality 
of learning/study outcomes of teaching/ study 
programme - the higher level of qualification 
to person will be awarded after graduation of 
certain programme. Level of learning/ study 
outcomes depends on the level of competen- 
cies composing certain occupational standard. 
It is obvious, the higher quality of knowledge 
and skills - the higher degree of autonomy (in- 
dependence) of person acting in the field of 
occupational activity. So, quality of knowledge 
and skills determine the level of autonomy of 
person acting in occupation. The same could 
be stated concerning values and attitudes: the 
higher quality of values and attitudes - the 
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tuo asmens veikimo profesijoje atsakingumo 
laipsnis yra aukstesnis. Taigi gebejimq, kom- 
petencijq ir mokymosi/studijq rezultatq ko- 
kybe sqlygoja suteikiamos kvalifikacijos arba 
kompetentingumo lygj. 

Europos kvalifikacijq strukturoje (EKS) 
panasia nuostata remiamasi aiskinat kompe- 
tentingumo sampratq. Pastarasis „reiskia pa- 
tikrintq (pabraukta - aut.) gebejimq panaudo- 
ti zinias, jgudzius bei asmeninius, socialinius 
ir/ar metodinius gebejimus darbo ar studijq 
situacijose, taip pat savo profesiniam ir as- 
meniniam tobulejimui. Kompetentingumas 
Europos kvalifikacijq strukturoje apibrezia- 
mas atsakomybes ir autonomijos sqvokomis" 
(2008, p. 11). Kompetentingumas cia apibre- 
ziamas ir aiskinamas dviprasmiskai: viena 
vertus, kompetentingumas reiskia patikrintq 
gebejimq panaudoti (tik neisskiriant nenu- 
rodant kaip: ar tik pagrjstai, kas atitiktij kva- 
lifikacijos sampratq, ar pagrjstai ir patikimai 
tuo paciu metu, kas atitiktq kompetentingumo 
sampratq?) zinias ir jgudzius (butp galima su- 
tikti su tokiu kompetentingumo aiskinimu, 
papildzius jo turinj vertybiq ir poziuriq ka- 
tegorijomis), kita vertus, kompetentingumas 
apibreziamas kaip asmens autonomijos ir at- 
sakomybes lygmuo. Taigi, kas gi yra kompe- 
tentingumas EKS aiskinimu: zinios, jgudziai, 
vertybes ir poziuriai ar veiklos efektyvumo ir 
efektingumo lygmuo? Toks kompetentingu- 
mo apibrezimo dviprasmiskumas kai kuriuos 
tyrejus paskatina savo tyrimp aprasymuose 
vartoti tokius pasakymus kaip „ zinios, jgu- 
dziai ir kompetentingumas (kompetencija? - 
aut.) (S. Nielsen, 2007, p.7). Kitas zodis, kuris 
EKS turetp buti tiksliau paaiskintas apibre- 
ziant kompetentingumo sampratp, tai zodis 
„study“. Kokia prasme slypi sioje spvokoje: 
studija, kaip tyrimo sinonimas, ar studijos, 
kaip mokymosi, studijavimo sinonimas (an- 
glp kalboje si spvoka priklauso nuo konteksto 
ir gali tureti abi reiksmes)? Jei pastaroji pras- 
me, tai toks kompetentingumo apibrezimas 
turetp buti diskutuojamas, nes mokymosi ar 


higher level of responsibility of person acting 
in occupation. Hence, quality of abilities, com- 
petencies and learning/ study outcomes deter- 
mine the quality (or level) of qualification and 
competence. 

Similar approach to competence is pre- 
sented in European Qualification Frame- 
work, where competence “means the prov- 
en (emphasised by author) ability to use 
knowledge, skills and personal, social and/ 
or methodological abilities, in work or study 
situations and in professional and personal 
development. Competence in the Europe- 
an Qualifications Framework is described 
in terms of responsibility and autonomy” 
(2008, p. 11). Definition of competence here 
is defined and explained twofold: on the 
one hand competence means proven abil- 
ity to use (not explaining how: valid, what 
would match with qualification concept, or 
valid and reliable, what would match with 
competence concept?) knowledge and skills 
(here we would agree with such description 
of competence adding to its content catego- 
ries of values and attitudes). Beside compe- 
tence is defined as a level of autonomy and 
responsibility of a person. So what is com- 
petence following EQF explanation: knowl- 
edge, skills, values and attitudes or level of 
efficiency and effectiveness of performance? 
This twofold ness of competence definition 
leads some researches to some sentences in 
their texts like “knowledge, skills and com- 
petence (competency? - author)” (Soren N., 
2007). The one another thing what must be 
clarified in definition of EQF regarding com- 
petence is concept “study”. What lie behind 
this concept: study as research or study as 
education and training process (in English 
language this concept depending on context 
could have both meanings)? If the last one 
we need discuss it since educational envi- 
ronment always is more or less predictable, 
hence, not completely valid and reliable to 
achieve status of proven ability. 
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studijavimo aplinka visada daugiau ar maziau 
yra nuspejama, vadinasi, ne visai pagrjsta ir 
patikima pasiekti patikrinto gebejimo status^. 

Akivaizdu, kad skirtingq asmenij ziniq, 
jgudziq, vertyhii} ir poziuriq kokybe yra skir- 
tinga. Jq is esmes lemia turimas asmens kvali- 
fikacijos lygmuo bei patirtis (patikrinti gebe- 
jimai) konkrecioje profesines veiklos srityje. 
Ilgesne asmens patirtis profesines veiklos sri- 
tyje teikia daugiau galimybii} patikrinti savo 
gebejimus nenuspejamose darbo situacijose, 
todel kompetentingumas ir patirtis koreliuo- 
ja bei laiduoja aukstesnj asmens, veikiancio 
konkrecioje darbo rinkos srityje, autonomi- 
jos ir atsakomybes lygj (4 pav.). Skirtumas 
tarp kvalifikacijos ir kompetentingumo taip 
pat dar gludi ir bude, kaip jie jgyjami: kvali- 
fikacija kol kas dazniausiai jgyjama uzbaigus 
formalij mokymosi ar studiji} process, o kom- 
petentingumas paprastai yra neformalaus 


It is obvious that quality of knowledge, 
skills, values and attitudes of different per- 
sons are different and mainly depend on 
qualification level and experience (proven 
ability) of person in the concrete occupa- 
tional field. Longer experience of person in 
the field gives more possibilities to prove his/ 
her abilities in unpredictable working situa- 
tions so why competence and experience in 
the field correlate and predict higher level 
of autonomy and responsibility of a person 
acting in an appropriate field of labour mar- 
ket (Fig. 4). Difference between qualifica- 
tion and competence also lay in a way how 
they are awarded: qualification meantime is 
mainly result of formal way of learning or 
studies; competence more is result of non- 
formal and informal way of learning and/or 
studying. Development of theory and prac- 
tice of assessment of learners or students 


Kvalifikacija / Qualification 


Kompetentingumas / Competence 



4 pav. Kvalifikacijos ir kompetentingumo s^saja 
Fig. 4. Relation of qualification and competence 
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ir savaiminio mokymosi ar/ir studijavimo 
rezultatas. Besimokanciijjq pasiekimq, igytij 
neformalaus ir savaiminio mokymosi budu, 
vertinimo teorijos ir praktikos tobulejimas 
vis dazniau leidzia pamatuoti gebejimus ir 
pripazinti atitinkamq kvalifikacijq, jgytq ne 
tik formaliu mokymosi budu. Nepaisant to, 
patirties fenomenas (patikrintq gebejimq 
praktika) isliks esmine priezastimi, skiriancia 
kvalifikuotq ir kompetentingq asmenj. 

Pateiktai kvalifikacijos ir kompetentingu- 
mo sqsajai (4 pav.) is esmes pritaria daugelis 
tyrejq (M. Mulder, 2007; Suleman F. Ir Paul 
J.-J., 2007; Rauner F., 2007 ir kiti). 

ISVADOS 

Siame straipsnyje meginta susisteminti pa- 
grindinius reiskinius, svarbius Bolonijos pro- 
ceso jgyvendinimui. Neziurint to, islieka tam 
tikrq neaiskumq. Pavyzdziui, literaturoje pla- 
ciai vartojama „kompetentingumi}“ (.com- 
petences") scjvoka daugiskaitos forma. Jei 
kompetentingumq suprantame kaip nuo as- 
mens neatskiriamq pozymj, tai naturalu, kad 
jis ar ji gali buti kompetentingas/a paprastai 
tik vienoje profesines veiklos (profesijos) 
srityje. Bet jei „kompetentingumij“ (compe- 
tences) s^vokoje jzvelgiame tam tikras dalis, 
is kuriq susideda asmens atliekama profesine 
veikla darbo vietoje, tai jas tikslingiau butp 
vadinti kompetencijomis (..competencies"), 
o ne „kompetentingumais“ (..competences"). 

Trejop^ problem^ galima jzvelgti, pa- 
vyzdziui, analizuojant s^vok^ ..kompe- 
tentingumo tobulinimas" (..competence 
development"). Pirma, tai apima ..penkis 
kompetentingumo tobulinimo lygius, isskir- 
tus Hubert L. Dreifus ir Stuart E. Dreifus ir 
keturis atitinkamus mokymosi tobulinimo 
lygius..." (Rauner F., 2007, p. 54). Treci^ lygj 
jie vadina ..kompetentingumo" (tarp penkiij) 
lygiu. Ar tai rodo, kad asmuo, priklausantis 
4 (..patyr^s") ar 5 lygiui (..ekspertas") nera 


achievements acquired via non-formal and 
informal learning allows to measure abilities 
and to recognize appropriate qualification 
not only acquired via formal way of learning. 
Nevertheless the phenomenon of experience 
(practice or proven ability) will remain the 
main reason which disassociates qualified 
and competent persons. 

Presented relationship between qualifica- 
tion and competence (Fig. 4) are supported by 
many researches as Mulder M. (2007), Sule- 
man F. and Paul J.-J. (2007), Rauner F. (2007) 
and others. 

CONCLUSIONS 

In this article attempt made to put some main 
phenomena related to implementation of Bo- 
logna process into the systematic way. Never- 
theless, some confusion further exists. For ex- 
ample, in the literature concept “competences” 
(competence in plural) is widely used. If we 
understand competence as attribute of compe- 
tent person, so he or she could be competent 
ordinarily in one field of professional activity 
(occupation). If we see under “competences” 
some parts from which consist persons per- 
formed professional activity at a work better 
would be name them as “competencies”. 

Three side problems could be identified 
analysing, for example, concept (expression 
rather) “competence development”. From first 
side this concerns “the five stages of compe- 
tence development identified by Hubert L. 
Dreyfus and Stuart E. Dreyfus, and the four 
corresponding developmental learning ar- 
eas. . .” (Rauner F„ 2007, p. 54). Here, the third 
stage is named as “competent” (among five). 
Does it mean person at level 4 (“proficient”) 
and level 5 (“expert”) are not “competent”? 
This is semantic problem since tautology ap- 
pears. Second problem is related with precise- 
ness of expression “competence development”. 
In fact not competence of person is developed, 
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kompetentingas (trecias lygis)? Tai jau se- 
mantine, tautologine problema. Antra, kiek 
tikslus yra pasakymas „kompetentingumo 
tobulinimas". Juk is esmes tobulinamas ne 
asmens kompetentingumas, bet jo gebejimai 
atitinkamuose m o k y m o s i / s t u d i j ij procesuo- 
se, kurie yra suprojektuojami savarankiskai 
arba remiantis m okymo s i/ s t udi j q rezultatq 
reikalavimais, isvestais is kompetencijij. Kai 
ispletoti gebejimai atitinka konkrecius (mo- 
kymosi/studijij rezultatq arba kompetenci- 
jq) reikalavimus, asmuo pasiekia aukstesnj 
kvalifikacijos arba kompetentingumo lygj. 
Organizaciniame lygmenyje tai dazniausiai 
susijy su asmens vertikalia arba horizontalia 
karjera, kai uzimama pareigybe, atitinkanti 
asmens kompetentingumo lygj. Trecia pro- 
blema yra grynai lingvistine (semantine), 
kuri is dalies jau buvo aptarta (zr. pastraipq 
„Kompetencija“), ir susijusi su pasenusiq 
kompetencijq, jeinanciq j profesijos standar- 
tq, atnaujinimu pagal naujausius darbo rin- 
kos reikalavinuj poreikius. Semantinii} pro- 
blemq kelia ir tai, kad visas EKS dokumentas 
pavadintas Europos kvalfikaciji f struktura, 
bet jame salia ziniq ir jgudziq dimensijij is- 
skiriama kompetentingumo („competence“) 
dimensija, kurios turinys aiskiai susijqs su 
asmens autonomijos ir atsakingumo lygme- 
nimis. Tad pasidaro neaisku, ar tai Europos 
kvalifikcijos struktura, ar Europos kompeten- 
tingumo struktura? Neaisku ir tai, kas siame 
dokumente vadinama ..competence 1 ' aps- 
kritai. Ar ..competence" yra kazkokio kito 
..kompetentingumo" (ar kvalifikacijos?) dalis 
(o tai jau biiti} tautologija), ar to kito „kom- 
petentingumo" (kvalifikacijos?) lygmuo, kurj 
lemia ziniq ir jgudziq kokybe, sudaranti prie- 
laidas asmeniui uzimti atitinkamas pareigy- 
bes organizacijoje (jsidarbinant organizaci- 
joje ar kylant karjeros laiptais po to, kai jau 
dirbama toje organizacijoje?). 

Scysaja tarp ..gebejimo" ir ..jgudzio" taip 
pat turefiy buti aptarta. Gebejimas apibre- 
ziamas kaip „ jgudzio ar inteligencijos lygis" 


but abilities of person in corresponding learn- 
ing/study processes designed independently 
or according learning/ study outcomes, which 
are formulated on the basis of competencies. 
When developed abilities match with certain 
requirements (learning/study outcomes or 
competencies) person move to the next level 
of his/her qualification or competence. At or- 
ganizational level this is usually related with 
vertical or horizontal career of person taking 
certain position corresponding to compe- 
tence level. Third problem is purely linguistic 
(semantic), identified in the text of this arti- 
cle already (see paragraph Competency) and 
related with renewing of outdated competen- 
cies of occupational standard according cur- 
rent requirements of labour market needs. 
Semantic problems appears also, since the title 
of all the document is European Qualifica- 
tion Framework, but in it beside dimensions 
of knowledge and skills dimension of com- 
petence is distinguished, the content of which 
is very clear related with levels of responsibil- 
ity and autonomy. This makes unclear what 
kind of the title document must in fact pos- 
sess: European Qualification Framework or 
European Competence Framework? Or even 
more: what means “competence” at all? Does 
it (competence) is part of some other “compe- 
tence” (maybe qualification?), what would be 
tautology already, or level of that other “com- 
petence” (qualification?), which depends on 
quality of knowledge and skills, allowing for 
person to pretend to occupy some position in 
the appropriate organization (entering this or- 
ganization or moving through career ladders 
already working in this organization?). 

Relationship between “ability” and “skill” 
must be discussed too. Ability is defined as 
„a level of skill or intelligence“(Oxford Ad- 
vanced..., 2005, p. 2) and skill is defined as 
“the ability to do something well” or “par- 
ticular ability or type of ability” ( Oxford Ad- 
vanced..., 2005, p. 1431). This mean ability 
is an “abstract skill” and the skill is concrete 
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(Oxford Advanced..., 2005, p. 2), o jgudis kaip 
„gebejimas kq nors padaryti gerai“ arba „kon- 
kretus (ypatingas) gebejimas ar gebejimo 
tipas“ (Oxford Advanced..., 2005, p. 1431). 
Vadinasi, gebejimas yra „abstraktus jgudis", 
o jgudis yra konkretus gebejimas, gebejimo 
konkretizacija, todel gebejimas yra bendres- 
ne sqvoka (kategorija). Atsizvelgiant j tai, kas 
pasakyta, galime viltis, kad siame straipsnyje 
pavaizduota gebejimo ir jgudzio sqsaja (2 pav. 
ir tekste) yra daugmaz korektiska. Bet tuomet 
kyla klausimas, kaip gebejimas, kaip bendres- 
ne kategorija, gali buti pritaikomas nustatant 
konkretesnio reiskinio, jgudzio, lygj? 

Kita diskutuotina problema - semantine 
mokymosi rezultato (angl. learning outcome) 
prasme. Mokymasis yra moksleivio, besimo- 
kanciojo veikla. Vadinasi, tai yra jo subjekty- 
viq mokymosi pasiekimq formalizuotas jverti- 
nimas (pazymiu, raide ar kita forma isreikstas 
jvertis po vertinimo procedures). Tuo tarpu 
tyrimq tekstuose ir politiniuose dokumen- 
tuose mokymosi rezultatas apibreziamas kaip 
objektyvus reikalavimas, kurio pagrindu 
projektuojamas mokymo/studijq turinys ir 
kurj turi pasiekti besimokantysis, jeigu nori, 
kad jam/jai buti} pripazinta konkreti kompe- 
tencija ar kvalifikacija (sio straipsnio zodyne 
si sqvoka - mokymosi rezultatas - apibrezta 
tradiciskai, tad is esmes - neteisingai. Bet siuo 
atveju buvo vengta per dideles „konfrontaci- 
jos itampos"). Tokia problema neegzistuoja 
kalbant apie studiji} procesq. Cia studiji} re- 
zultatas yra objektyvus reikalavimas, kuriuo 
remiantis projektuojama studiji} programa 
ir kurj turi pasiekti studentas, norintis, kad 
jam butq suteikta konkreti kompetencija arba 
kvalifikacija. Studijavimo pasiekimas yra su- 
bjektyvus studento pasiekimas iki vertinimo 
procedures, o studijavimo rezultatas yra pazy- 
miu ar kitu jverciu formalizuotas subjektyvus 
studijavimo pasiekimas po vertinimo proce- 
dures, kuris gali atitikti studiji/. rezultatq arba 
ne. Vadinasi, reiktij mqstyti apie sqvokq, kuri 
atitiktp semantinius studijavimo rezultato 


ability or concretisation of ability, therefore, 
ability is more general concept (category). Fol- 
lowing this we could hope that relationship 
between ability and skill in this article (Fig.2 
and around) is presented more or less correct- 
ly. Nevertheless, if so, it is still not clear how 
ability, as more general category, could be used 
identifying level of more concrete skill? 

Semantic meaning of concept of “learn- 
ing outcome” must be discussed also. Learn- 
ing is an activity of the learner. Hence, learn- 
ing outcome is the formal result of evaluation 
of subjective learning achievements of the 
learner after assessment procedure expressed 
with some number, letter or another form of 
score. But in the research texts and political 
documents learning outcome is described as 
an objective requirement, which ground the 
curriculum designing process and which must 
be achieved by learner if he/she wants that 
certain competency or qualification would be 
awarded to him/her (in this article this con- 
cept is described traditionally, so in fact incor- 
rectly. But here we were trying to avoid too 
big “confrontation voltage” with traditional 
understanding of the concepts). Such kind 
of semantic problem don’t exist when we are 
analysing study process. Here study result is 
objective requirement, which ground the de- 
signing of study programme and which must 
be achieved by student, if he/she want to be 
awarded with certain competency or quali- 
fication. Studying achievement is a subjective 
student’s achievement of study outcome before 
assessment procedure, when studying result 
is formalised subjective achievement of study 
outcome by student with some number, letter 
or other form of score after assessment pro- 
cedure, which could match with the require- 
ments of study outcome or not. Therefore, it 
would be worth to think about semantically 
adequate concept to study outcome in teach- 
ing/learning process (on school level). May be 
it could be “learning result”? Then in teaching/ 
learning process as well as in study process we 
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reikalavimus mokymo/si procese (mokyklos 
lygmuo). Gal but tai gaiety buti „mokym- 
si ivertis". Tada mes mokymo kaip ir studiji} 
procese galetumem isskirti tris butinas kate- 
gorijas: a) mokymo/si pasiekimai; b) moky- 
mo/si jverciai ir c) mokymo/si rezultatai. 

Siame straipsnyje pagrjstq teiginj, kad 
kvalifikacija suteikiama ne pasiektq kompe- 
tencijq, bet pasiektij mokymosi/studiji} rezul- 
tatq pagrindu, reiktq aptarti placiau. Skirtu- 
mas tarp kompetencijos ir mokymo si/studijq 
rezultato, kaip patikrinto gebejimo nenuspe- 
jamose darbo ir nuspejamose mokymosi / 
studiji} situacijose, taip pat turetq buti placiau 
isdiskutuotas - kaip ir nuspejamos bei nenu- 
spejamos situacijos samprata. 

Problemiska lieka straipsnio tekste aptar- 
ta sqsaja tarp „kompetencijos“ ir „kompeten- 
tingumo" kaip dalies ir visumos. Neaisku, ir 
kokiu pagrindu suteikiama asmeniui kvalifi- 
kacija. Jei kompetenciji} pagrindu, vadinasi, 
kvalifikuotas asmuo taip pat yra ir kompeten- 
tingas (jei laikomasi nuostatos, kad kompe- 
tencija yra kompetentingumo dalis) ir tokiu 
atveju skirtumas tarp kvalifikacijos ir kom- 
petentingumo isnyksta. Jei kvalifikacija sutei- 
kiama mokymosi/studiji} rezultatq pagrindu 
(kas atrodo buti} racionaliau ir todel tiksliau), 
tuomet negalima teigti, kad kompetencijos 
sudaro kvalifikacija. Tuomet turetume teigti, 
kad kvalifikacija sudaro pasiekti} mokymosi/ 
studiji} rezultati} visuma. Be to, kompetenci- 
ja turetq (ir privaletq) buti laikoma pasiekto 
mokymosi/studiji} rezultato, uzbaigus moky- 
mo/studiji} process ir patirties, jgytos profe- 
sines veiklos srityje, visuma. Mokymosi/stu- 
diji} rezultatas galetq buti laikomas patikrintu 
gebejimu nuspejamoje (mokymosi/studiji}) 
situacijoje, o kompetencija - patikrintu gebe- 
jimu nenuspejamoje (darbineje) situacijoje. 

Tikslus scjvoki} apibrezimas, kaip jau mi- 
neta sio straipsnio pradzioje, yra labai svarbi 
svietimo reiskinii} matavimo prielaida, to- 
del savo ruoztu tampa ir labai svarbi profe- 
sinio mokymo bei rengimo kokybes s^lyga. 


could distinguish three necessary categories: 
a) learning achievement; b) learning result and 
c) learning outcome. 

Discussions could be dedicated for state- 
ment presented in this article that qualifica- 
tion is awarded on the basis of achievement 
of learning/ study outcomes, but not on the 
basis of competencies. Difference between 
competency and learning/ study outcome as a 
proven ability in unpredictable working and 
predictable teaching/learning or studying 
situations presented in this article also must 
be wider discussed as well as understanding 
of predictability and unpredictability. 

Problematic remain relation between 
“competency” and “competence” as part and 
whole which we presented above in the text. 
It is not clear still, on what basis the quali- 
fication is awarded? If on the basis of com- 
petencies this would mean that qualified 
is also competent (if to follow assumption 
competency is part of a competence) differ- 
ence between qualification and competence 
dissappear. If qualification is awarded on 
the basis of learning/study outcomes (what 
seems would be more rational and there- 
fore precise) than we can’t state, that set of 
competencies compose qualification. We are 
forced to state that set of learning/ study out- 
comes achieved compose the qualification. 
Moreover, competency could (and must) 
be explained as a composition of certain 
study/learning outcome achieved at the end 
of study/learning process with experience 
gained in the field. Learning/ study outcome 
could be explained as a proven ability in a 
predictable (educational) situation, compe- 
tency - as a proven ability in an unpredict- 
able (working) situation. 

Precise description of concepts, as was 
mentioned at the beginning of this article, 
are very important precondition for measur- 
ing of educational phenomena, and accord- 
ingly, for quality of education and training. 
Educational phenomena are very difficult to 
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Svietimo reiskinius be galo sunku tiksliai api- 
brezti (paaiskinti), nes jie susij^ su labai sude- 
tingu apercepcijos (G.W. Leibnitz - ad-percep- 
tion) reiskiniu, kuris veikia zmoniij suvokimo 
procesus ir budus, kuriais jie kuria savo pa- 
zinimTj. Gamtos moksluose pazinimas turi 
„siela-gamta“ s^saj^. Svietimo tyrimai, kaip 
ir apskritai visi socialiniai tyrimai, grindzia- 
mi „siela-siela“ s^saja, t. y. kai viena siela ti- 
ria kit^ sielE}. Todel cia subjektyvumo laipsnis 
yra daug aukstesnis negu gamtos moksluose. 
Nepaisant to, abiem tyrimp tipams taikomas 
tas pats principas: tik tam tikras hipotetinis 
reiskinii} paaiskinimas leidzia pradeti juos 
matuoti ir jsitikinti teorinii} nuostatp pagrjs- 
tumu. Vadinasi, reiskinii} apibrezimas (paais- 
kinimas) spvokomis yra tiesiogiai susij^s su 
matavimo pagrjstumu: ar is tikrpjp mes ma- 
tuojame tai, kp norime ismatuoti? 


define (explain) precisely since this is related 
with apperception (Leibnitz G.W. - ad- per- 
ception) - some sophisticated process which 
influences process of how people perceive re- 
ality and construct their cognition. In science 
cognition has relationship “soul - nature”. In 
education as well in all social research this 
relationship is based on situation when one 
“soul” is exploring another “one”. Level of 
subjectivity here is higher then in science. 
Nevertheless, the same principle exists: only 
some theoretical explanation of phenomena 
allow starting to measure it and to assure 
about validity of theoretical assumptions. 
So, defining (explanation) of phenomenon 
with concept is directly related with validity 
of measurement: do we indeed measure what 
we intend to measure? 
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